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Abstract 
The aims of this study were to develop and validate a group guidance module for student self-development based on Gestalt 
theory. This module comprized nine sessions and 12 activities that were developed along the concepts, principles, and techniques 
of Gestalt theory which were espoused by Fritz Perls, Laura Perls, and Paul Goodman in the 1940s and 1950s. The design 
method used in this study involved a descriptive approach involving expert judgment. The instruments used were two 
questionnaires: the first was to determine the content validity of the module as advocated by Rusell (1974), and the second was to 
determine the suitability of the sessions and activities of the module as recommended by Mohammad Aziz Shah (2010). The 
sample of the study comprized six experts consisting of psychologists, counselors, and academicians. A statistical software was 
used to analyze the decriptive statistics of the collected data which revealed promising results. The values computed for the 
content validity as suggetsed by Rusell were high, ranging from 71.6% to 81.6%. Likewise, the values for the suitability of the 
sessions and activities of the module as advocated by Mohammad Aziz Shah were high, ranging  from 71.6% to 83.3%.  These 
findings reinforce the adoption of Gestalt precepts and group guidance approach in the design of modules for student self-
development. Implications of the findings are also discussed in the paper. 
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1. Introduction  
Currently, there is a vast number of development modules developed by experts in a variety of psychological 
fields such as motivational modules, performance modules, leadership modules, and others. However, modules for 
student self-development that are carefully constructed and thoroughly validated based on psychological  theory and 
counseling best practices are almost nonexistent (Mohammad Aziz Shah, 2010). The lack of student self-
development modules based on the relevant theory spells an unfortunate circumstance as such modules represent an 
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indispensible application that can be routinely used by psychologists and counselors. In light of this scarcity, the 
need to develop a comprehensive module and its constituent sub modules based on Gestalt theory grows more and 
more imperative, equipping psychologists and counselors with a proper alternative that can be used in a range of 
diverse settings to help develop students holistically. Through a group guidance approach, the main concepts, 
principles, and techniques of the Gestalt theory can be seamlessly applied for  self-development. 
Subsequently, the group guidance module developed by using this approach needs to be tested for its content 
validity; this is crucial to ensure the module can be utilized in any prevailing environments experienced by students, 
which will affect the process of student self-development. 
2. Literature Review 
Essentially, the approach based on Gestalt theory stresses on existing realities experienced by individuals. Thus, 
Gestalt theory is 
following attributes: resilient to divers
own actions, and articulate in dealing with major issues. The importance of these student traits are reinforced by 
study on the psychological development of children who lived in women protection centers 
and abused children shelters in Metropolitan Cape, United States. In this study, the researcher utilized a Gestalt 
approach that enabled him to explore, learn, and solve a host of psychological problems such as environmental 
inteferences,  unruly peers, inferiority complex, previous negative influences, and communication problems. The 
finding of the study underscores the importance of Gestalt theory in providing a holistic approach through the 
adoption of Gestalt therapeutic principles, core principles, and techniques. When these principles are judiciously 
applied, abused and underprivileged children can be rehabilitated to lead a normal, secure condition a state that is 
rightly cherished by every living person in the mainstream life.    
3. Theoretical Foundation of The Group Guidance Module for Student Self-Development Based on Gestalt 
Theory  
Perls (1948) was the pioneer who put Gestalt theory into practice based on Gestalt pyschology, which was 
initially propounded by Max Werthheimer dan Wolfgang Kohler. These renowned pyschologists contend that 
humans should be viewed as a total entity, not as separate constituents. In German, t
 Rooted on this meaning, Gestalt psychologists assert that individuals are deemed  problematic when 
they are not able to form a complete, whole perception (Amir Awang, 1987). Their consciousness is not sufficient 
for them to engage or feel a complete experi
Gestalt, allowing he or she to feel and to be conscious of a complete, overall experience. In this regard, Perls (1948) 
claims that humans are whole entities, who have various parts such as experience, feelings, happiness, fear, sadness, 
and others all of which makes humans unique. At the initial stage, humans exist as complete entities; then they 
multiply and experience many events (e.g., feeling fear, happiness, sadness, and others), which ultimately push some 
humans to lose these parts. Later on, humans will try to complete their Gestalt by combining and integrating all that 
have been separated and lost into a single unit that is complete.   
In general, Gestalt theory perceives humans to be 
person unnecessarily worrisome.  To mitigate this problem, Perls (1948) stresses on existing realities that a person 
must embrace and go through in order to prepare that individual to remain focused in experiencing the realities that 
Gestalt therapists can 
help their clients to go through a transition from the past to present with ease (Perls, 1948). The client would be 
guided to bring forth her or his past to a curent state and to directly experience all associated events with new 
emotion. This assertion is strongly supported by Corey (2000) who unequivocally states that humans can confront 
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any problems only when they are conscious of the events happening around them. Only through this awareness, the 
reality can be meaningfully constructed, priming humans to clealy formulate their goals and articulate their desires. 
After all, clearly defined goals and desires provide the impetus to anyone in achieving perfection.       
4. The Objectives of The Study 
Following the review of the related literature, three objectives of the study were formulated as follows: 
 
a. To develop a group guidance module for student self-development based on Gestalt theory. 
b. To determine the content validity of the group guidance module for student self-development based on Gestalt 
theory. 
c. To determine the content validity of the submodules of the group guidance  module for student self-
development based on Gestalt theory. 
5. Research Method 
5.1  Research Instruments and Procedure 
 
The research method used in this study was based on a quantitative approach carried out through a survey using 
two research instruments developed by the researchers. The synthesis of the current, relevant literature had helped 
the researchers in developing the group guidance module for student self-development based on Gestalt teory that 
contains nine group guidance sessions and 12 individualized activities. For this research, the survey was 
administered to determine two types of validity of the module: a) face validity, and b) content validity (by external 
critics). The face validity of group guidance module was examined by three language experts from Sultan Idris 
Education University (UPSI), Perak, Malaysia. The experts worked through the initial draft and made several 
recommendations to improve the syntax, sentence structure, and nomenclature of the module. All the suggestions 
were followed by revising the initial draft to ensure the proposed module would be appropriate for the target 
population.  
 The next step followed involved the validation of the contents of the module by a panel of experts or external 
critics. This module was constructed along the concepts, principles, and techniques that were conceptualized by 
Fritz Perls, Laura Perls, and Paul Goodman during the 1940s and 1950s. The panel in this study comprized six 
experts, which was deemed sufficient, as Othman (2004) states that six to nine experts are adequate in examining the 
constructs and items of an instrument of a study. The six experts were chosen because of their vast experience and 
expertise in psychology, counseling, module development, and teaching. Each of these experts was given a copy of 
a complete group guidance module for student self-development, which essentially consisted of an introduction to 
the study, a manual of the module, and a host of related appendices. Critique and suggestions by the experts for the 
improvement of all these materials were rated along a continuum of scales, ranging from 1 (strongly disagree) to 10 
(strongly agree). T
x) were divided by the overall score of the ratings (y). The 
calculated value based on this procedure would highlight the level of validity of a research module; the content 
validity is deemed high if the value exceeds 70% (Jamaludin 2002; Sidek & Jamaludin 2005; Tuckman & Waheed 
1981). 
 
5.2 Participants  
 
The participants who voluntarily participated in this study were drawn from Sultan Idris Education University, UPSI 
as they are experts who have in-depth knowlegde and vast experience in teaching the subject matter. The integrity of 
the expert panel was reinforced by the addition of another experienced practitioner who is currently working as a 
lecturer in Batu Gajah Community College, Perak, Malaysia. This lecturer was engaged as an independent expert 
who examined the contents of the module and proposed recommendations deemed necessary.  
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6. Findings  
Raw data elicited from the panel of experts were processed in a statistical software. Table 1 as shown below 




Table 1: Content validity percentages of the group guidance module for student self-development based on Gestalt theory as advocated by Rusell 
(1974) 
 
No. Statements Content validity percentages (%)  
1. The contents of the module meet the target 
population.  71.6% Accepted 
2. The contents of the module can be 
implemented successfully. 75.0% Accepted 
3. The contents of the module are appropriate 
with the planned duration.  75.0% Accepted 
4. The contents of the module can facilitate 
student self-development.  81.6% Accepted 
5. The contents of the module can help students 
to become more excellent. 73.3% Accepted 
 
 Overall content 75.3% Accepted 
 
Table 1 indicates that the validity value for the overall content of the group guidance module for student self-
development based on Gestalt theory was high at 75.3 percent, comfortably exceeding the recommended threshold 
value of 70 percent.  In terms of individual statements, all of them achieved high validity values, ranging from 71.6 
percent  to 81.6 percent. Effectively, the conditions as suggested by Rusell (1974), which had been employed by the 
researchers for the module construction, were strongly validated. Thus, the finding showed that the overall content 
validity of the module was high that could be applied to relevant students. 
In addition, the validity values for the sessions and activities of the group guidance module for student self-
developme
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Table 2: Content validity percentages for the sessions and activities of the group guidance module for student self-development based on Gestalt 
 
 
Sub modules Activities Validity 
percentages (%) judgment 
Session 1 
Introduction:   
Knowing Gestalt theory 
Activity 1: Understanding Gestalt 
theory 






Analyzing oneself  
Activity 1: What must I do? 76.6% Accepted 
Session 3 
Recognizing and cognizing own feelings 
Activity 1:  80.0% Accepted 
Session 4 
Applying Gestalt theory in group 
guidance    
Activity 1: I have a secret 83.3% Accepted  
Session 5 
Analyzing good and bad personalities  
Activity 1: Revision technique  83.3% Accepted 
Session 6 
Thinking rehearsal  




Cognizing own capabilities 
Activity 1: Reflection on bird origami 






Reinforcing own feelings  
Activity 1: Sustainment of that feeling 80.0% Accepted 
Session 9 
Ending 
Activity 1: Summarization of 
behaviours, feelings and emotion  
Activity 2: Commendation certificate 





 Overall module 78.9% Accepted 
 
The validity of the overall content 
to be high, registering a value of 78.9 percent. Likewise, the validity values for the various sub modules were also 
high, ranging from 71.6 percent (for the Session 1: Activity 1: Knowing Gestalt theory) to 83.3 percent (for Session 
4: Activity 1: I have a secret, and Session 5: Activity 1: Revision technique). At the threshold values of 70 percent 
(Abu Bakar, 1995 as cited in Jamaludin, 2002) and 60 percent (Sidek, 1998) as the  benchmarks, all the values 
computed for the contents validity for the overall module and sub modules were higher that the suggested levels, 
rendering a justifiable and sound application of the module for student self-development. 
7. Discussion 
In developing the group guidance module based on Gestalt theory, the researchers first reviewed the relevant, 
established literature of psychological therapy, particularly the theoretical concepts, principles, and techniques that 
were founded by Fritz Perls, Laura Perls, and Paul Goodman during the 1940s and 1950s. All the precepts learned 
had helped the researchers to develop the module that comprises nine (9) group guidance sessions and 12 self-
learning activities. All these sessions and activities, which are based on a group guidance strategy informed through 
Gestalt approach, when applied in schools would unveil a host of outcomes or possibilities. From the theoretical and 
practical perspectives, these outcomes would have a profound impact on the relevant body of knowledge related to 
psychology in general, and counselling and education in particular. For such an impact to be more meaningful, the 
content validity of the module has to be verified prior to its adoption lest the effects would be spurious. This 
assertion is best echoed by Sidek (2005) who states that there are three vital criteria that reflect the worthiness of a 
development module. These measures are the content validity, reliability, and usability of the module; among these, 
content validity is the most important factor in determining the strength of the construct built into the tool. 
Achieving high content validity is difficult as a module that is to be developed would entail a thorough review on 
related literature  (Mohammad Aziz Shah, 2010). Through this process, only then a module can be developed 
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effectively to suit the intended needs of a specific segment of a society, such as student groups. In light of this 
specific requirement, the researchers adopted five relevant statements or conditions as outlined by Rusell (1974). 
Then, the content validity of the group guidance module was appraised by six experts along these five determinants 
of relevancy. The results of the appraisal indicate that the group guidance module has high content validity based on 
the unanimous, unequivocal agreement of all experts involved. Hence, a module that has high content validity and 
innovative craftsmanship would benefit practitioners in dealing with student self-development.    
In additition, the analysis for the nine sessions and 12 activities of the group guidance module revealed that the 
sessions and activities were strongly validated each one exceeding the recommended benchmarks. With high 
content validity, all the sessions and 12 activities embedded in the module would render the self-development 
module as an appropriate aid for counseling needy pupils. The encouraging results also reinforce the therapeutic 
values of the concepts, principles, and techniques of Gestalt theory as a foundation in developing self-development 
modules. Moreover, modules developed based on the Gestalt approach can be used in non-academic setting for 
teaching purposes Rusell (1974). The benefits of module-based approach for self-development are further boosted 
by its efficacy in achieving short-term goals, and by its inherent nature to get immediate feedback from students 
(Tuckman & Waheed, 1981). It is envisioned that the group guidance module when used judiciously and persistently 
would help intended students to achieve better self-development throughout their school years. Hopefully, the group 
guidance  module for student self-development of this kind would be embraced by the relevant stakeholders (i.e., the 
ministry of education, psychologists, and school counselors) in earnest to foster a holistic, balanced student self-
developmen encompasssing the physical, emotional, spiritual, and intelectual potentials that are espoused in the 
nat  
8. Recommendations 
Following the promising preliminary results, namely the high content validity of the module based on Gestalt theory 
and group guidance strategy, the researchers propose three recommendations as follows:  
 
1. Conducting a pilot study to examine the usability of the module when used by the intended students. 
2. Conducting an experimental research to examine the effects of the group guidance  module on student self-
learning. 
3. Promoting Gestalt and group guidance based approaches to the practitioners (i.e., psychologists, counselors, 
and researchers) in the development of student self-development modules such that more studies can be 
carried out on a wider scale onto the Malaysian society.  
9. Conclusion 
In this study, the researchers has demonstrated that a group guidance module for student self-development 
developed along the Gestalt theoretical concepts, principles and techniques is feasible. Moreover, the module 
developed has been validated to possess high content validity through expert judgment; thus, this promising 
outcome justifies its use for student self-development activities as advocated by experts, such as Russel (1974), 
Sidek (2005), and Mohammad Aziz Shah (2010). Thus, the module reported in this study, which is based on the 
recommended precepts, will act as a catalyst for more research on Gestalt theory, psychology, and counseling. In a 
nutshell, the lessons learned from this study will encourage practitioners to adopt such an approach to develop a 
diverse ra    
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